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Course Introduction 
This course provides an advanced understanding of qualitative research approaches, methods and techniques together with hands-on experience in conducting qualitative studies in the field of education. The course examines a range of philosophical foundations for qualitative inquiry, the role of theories and paradigms, the design and conduct of qualitative studies (of different types), selection and justification of research methods and techniques of data collection and analysis, presentation of findings and writing a research proposal and a thesis. In addition, this course focuses on the ethics of research, the role of researcher and relationships within context researched, and the quality criteria for qualitative research. The course adopts a presentation-cum-workshop style and active students’ engagement in workshops, debates and class activities. This course consists of sixlearning modules, aiming to help students to acquire knowledge, understanding, and skills required to conduct a qualitative research. Accordingly, upon the completion of this course, students will be able to design and conduct a qualitative research – choosing particular philosophical and paradigmatic lens, selectingappropriate research issues problems, designingthe research, collecting and analyzing qualitative information/data, writing the report and developing critical insights and reflection on the process and results of research.
Course objectives 
The course enables students to
· explain how different theoretical and philosophical foundations and approaches relate to different qualitative research methodologies;
· discuss various paradigms that underpin qualitative research including post-positivism, interpretivism, criticalism, feminism, post-modernism, and integralism/ eclectic
· develop capacity to formulate research problems, conduct literature review and justify research questions leading to qualitative inquiry;
· discuss qualitative research framework focusing on research issues, questions, design, and theoretical and conceptual framework. 
· analyze the philosophical position and methodological approaches of phenomenological, grounded theory, ethnography, auto/ethnography, narrative research, and case studies.
· Select from a repertoire of strategies for generating data and develop a plan for generating/collecting data in qualitative research;
· develop in-depth understanding and gain practical experience in applying selected qualitative research methods, including research design, selection of research site and conduct of a qualitative inquiry, data collection, analysis and interpretation, and theory development;
· develop and apply fundamental research skills, including conducting observations, focus group discussions and interviews, analyzing qualitative data using thematic analysis and;
· identify, understand and debate ethical and professional issues in practicing qualitative inquiry;
· understand, debate and apply quality criteria of qualitative research;
· examine strategies for writing up and disseminating qualitative research.

Course Outline 

Module I: Philosophical Bases of Qualitative Research(6 hrs.)
This module aims to explore and examine various philosophical bases of the qualitative study. In this module, students become familiar with major paradigms of qualitative research including post-positivism, interpretivism, criticalism, feminism, post modernism, and integralism/ eclectic. In addition, this module helps students select research paradigms that underpin their qualitative works. Based on their choice of paradigm, students will be able to select and justify their ontological, epistemological, and axiological positions. 
Module Learning Outcomes
The following learning outcomes among students are expected to be acquired after completing this module:
· Identify and discuss the nature and characteristics of various philosophical foundations and relate them with the concept of the paradigm of qualitative research. 
· Select appropriate research paradigm for their qualitative research and justify why their choice of paradigm is appropriate to their research works. 
Contents for the Module
· Philosophical bases of qualitative research
· Concept of qualitative research paradigms
· Components of paradigm - Ontology, epistemology, methodology, and axiology.
· Relation of philosophical bases with the paradigm 
· Major research paradigms (post-positivism, interpretivism, criticalism, feminism, post modernism, and integralism/ eclectic) in qualitative research 
Week 1
Contents 
· Philosophical bases of qualitative research
· Concept of qualitative research paradigms
· Components of paradigm - Ontology, epistemology, methodology, and axiology.
· Relation of philosophical bases with the paradigm
Teaching Learning Strategies 
· Pre-class reading –The teacher will providereading materials and ask students to read them in advance and come up with their understanding and reflectionfocusing on the following three questions: what are the major philosophical approaches that fit into the qualitative research? What are the appropriate research paradigms concerning each paradigm? And what could be your choice for your future research?

· Students’ sharing – Students will share their understanding and reflection on the above questions in the class, followed by teacher’s observation and comments.  

· Presentation – The teacher will summarize the concept and types of philosophical approaches that inform qualitative studies and explain the meaning and components of paradigm concerning qualitative research. 

· Group work – Students will work in a group of 4/5 colleagues and discuss their understanding and ideas on the three questions sent by the teacher. They will agree on answers to these questions and present them in the class. 
Week 2
Contents
· Major research paradigms (post-positivism, interpretivism, criticalism, feminism, post modernism, and integralism/ eclectic) in qualitative research 
Teaching Learning Strategies 
· Students’ reflection on qualitative research paradigms – The teacher will provide students with the opportunity to share individually their critical reflections on major paradigms applicable in qualitative research – post-positivism, constructivism, critical theories, and transformative paradigm. 

· Students’ sharing on their preliminary research interest, topics and issues – Students will share their thoughts on their proposed research areas and topics and the relevant paradigms for their works. They will also justify why the particular paradigm that they choose fit into their work. 

· Teacher’s comment and feedback – The teacher will provide his/her comments and feedback on each presentation. 
Recommended Readings 
Willis, J.W. (2007). Foundations of qualitative research: interpretive and critical approaches. Thousand Oaks, CA: Sage. (Unit 1 and 2)
Taylor, P.C., & Medina, M.N.D. (2013). Educational research paradigms: From positivism to multiparadigmatic. Journal for Meaning-Centered Education,1. Retrieved from http://www.meaningcentered.org/journal/volume-01/educational-research-paradigms-from-positivism-tomultiparadigmatic/

Assignment I
Write a critical review of the article by Taylor and Medina (2013) - Educational research paradigms: From positivism to multi-paradigmatic 

Module 2 – Qualitative Research Framework and Sampling Strategies (9 hours)

This module helps students select appropriate research problems or issues based on their experiences and interest. Then, the students will prepare appropriate research questions according to the formulated research issues. The module provides basic steps and procedure for undertaking a qualitative study. Also, the module incorporates the basic ideas and concepts for generating and incorporating the theoretical ideas and conceptual framework in the research study. 


Module Learning Outcomes
· Identify and choose appropriate research problems or issues on the areas of students’ experiences and interest.
· Develop skills for formulating research questions for a qualitative study
· Develop understanding and skills for preparingtheoretical and conceptual framework for the study
· Develop critical insights into the basic ideas, processes and types of sampling strategies in qualitative research and select sample using this  .

Content for the Module
· The rationale for choosing qualitative research
· Selection of issues, problems, or questions for qualitative research
· General steps of qualitative research
· Theoretical and conceptual framework 
· Sampling strategies in qualitative research

Week 3:
Contents
· The rationale for choosing qualitative research
· Selection of issues, problems, or questions for qualitative research
· General steps of qualitative research
Teaching Learning Strategies

· Pre-reading –The teacher will providereading materialsand suggest students to read them in advance and come up with their understanding and reflection focusing on the following questions: why do we need qualitative researches? What sorts of areas do the qualitative research cover? Where do you generate research problems from? How do we generate research issues, research problems, research questions in a qualitative research? 
· Presentation –Students will briefly share their understanding individually their prior understanding and the teachers will facilitate and summarize the ideas.

· Pair works – Students will work in pair and share their understanding and ideas and share in the class. The teachers will ask students to share what they come up with and provide feedback to the students’ works. 

[bookmark: _GoBack]Week 4
The following contents will be covered in this week:
· Theoretical and conceptual framework 
· Sampling strategies in qualitative research

Teaching Learning Strategies
· Pre-reading –The teacher will providereading materials and suggest students read them in advance and reflect the following questions: What are the general steps in qualitative researches? How do we prepare theoretical and conceptual frameworks in a study? And also, what is non-probability sampling and how do we design the sampling procedures?

· Presentation – Students will briefly share their understanding and the teachers will facilitate and summarize the meaning and examples of theoretical and conceptual framework through ppt.

· Group work – Students will work in a group of 4/5 colleagues and discuss their understanding and examples of theoretical and conceptual framework in relation to their research work. The group will be shared among the colleagues in the class. 

Week 5
Teaching Learning Strategies
· Individual work and sharing: Students will be asked to choose research issues and problems from the areas of their interest andformulate research questions from these areas. They will also prepare appropriate theoretical and conceptual frameworks for their studies. They will specify the sampling strategies for their studies.  
· Presentation: Students will share their concepts and work individually in the class, in which they receive feedback from their colleagues and teacher.

Assessment II
Select an appropriate research problem or issue for a qualitative study based on your experiences. Prepare two or three research questions from the area you selected and explain the strategies you use for selecting your sample. In addition, select appropriate theoretical lens for your study and develop a conceptual frameworkto guide your study.  
Key Reading Materials:
· Creswell, J.C. (2007). Qualitative inquiry & research design: Choosing among five approaches (2nded.). Thousand Oaks, CA: Sage. 
· Creswell, J. C. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research (4thed.). Boston, MA: Pearson. 
· Denzin, N.K, & Lincoln, Y.S. (2013). The SAGE handbook of qualitative research (4thed.). London: Sage.
· Flick, U. (2014) (eds.). The SAGE handbook of qualitative data analysis. Los Angeles, CA: Sage. 
· Hesse-Biber, S, and Johnson, R.B. (2015). Oxford handbook of multi-method and mixed-method research inquiry. Oxford: Oxford University Press.


Module III: Qualitative Research Methods (6 hrs.)


This module aims to provide students with understanding and skills for designing aqualitative research. In so doing, they will choose appropriate research design and apply the data collection and analysis strategies that fit to their design. This module also makes students aware of ethical requirements while conducting fieldwork and writing the report. In addition, this module aims to equip students withknowledge and skills for writing field notes, reflective journals, and maintaining ethical requirements in qualitative research.
Module Learning Outcomes:
· Develop skills to implement different qualitative methods, particularly for collecting/generating the data in the study
· Develop skills to write field notes and reflective journals/ writings/ thinking
· Develop understanding and strategies for maintaining ethical issues in the qualitative study 
Content for the Module
· In-depth interview
· Participant observation
· Focus group discussion
· Writing field notes and reflective journals 
· Gaining access and negotiating roles during the fieldwork
· Ethical issue in qualitative research

Week 6:
Contents 
· In-depth interview
· Participant observation
· Focus group discussion
Activities
· Pre-reading –The teacher sharesreading materials and suggests students to read them in advance and come up with their understanding and reflection focusing on the following questions: what are the various methods of collecting/ generating data in qualitative research? What are the things to be prepared for an in-depth interview, observation, focus group discussion, document analysis as a qualitative researcher?   
· Presentation – Students will briefly share their concept and understanding on the above questions individually and the teachers will facilitate and summarize the main points and ideas through ppt presentation. 
· Mock interview and FGD: Students will do mock interview and FGD in the class, followed by a discussion on the dynamics and problems of these processes. 

Week 7:
Contents
· Writing field notes and reflective journals 
· Gaining access and negotiating roles during the fieldwork
· Ethical issue in qualitative research

Teaching learning activities
· Pre-reading –The teacher will providereading materials in advance and ask the students to formulate their thoughts on the following questions: what are the roles of qualitative researchers in the research fields? How do we prepare the field records as qualitative researchers? How do we maintain the ethical issues in the research field and other parts of the study?

· Presentation – Students will briefly share their understanding individually their prior understanding and the teachers will facilitate and summarize the students’ ideas and reflection through ppt presentation.

· Class work – Students will write an example of fieldnote with the assumption that they are working in the field (5-10 minutes) and share this example in the class.


Assignment III
Choose a research issue from your discipline and preparefieldguidelines and instruments (like the in-depth interview, observation, FGD, etc.). Also prepare a guideline and necessary tools for ensuring ethical standard of your work.  (1500-2000 words)
Key Reading Materials
Creswell, J.C. (2007). Qualitative inquiry & research design: Choosing among five approaches (2nded.). Thousand Oaks, CA: Sage. 
Creswell, J. C. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research (4thed.). Boston, MA: Pearson. 
Denzin, N.K, & Lincoln, Y.S. (2013). The SAGE handbook of qualitative research (4thed.). London: Sage.

Module 4: Qualitative Research Design (9 hrs.)

This module aims at exploring various qualitative research designs that have been used in the educationalfields. Upon completion of this module, the students will be able to choose appropriate design(s) based on their research problems and issues. This module provides students withunderstanding and skills for selecting and implementingappropriate data collection and analysisstrategies that fit into their design.
Module Learning Outcomes:
· Choose an appropriate qualitative research design based on the issues and problems of the study
· Develop understanding and skills for applying various research designs for the qualitative studies.
· Compare among the qualitative research designs based on their major characteristics and critically reflect on the methods and strategies for choosing a particular design. 
Content for the Module
· Ethnography
· Auto/ethnography
· Narrative inquiry 
· Phenomenology
· Case study
· Grounded theory 

Week 8  
Contents
· Ethnography
· Auto-ethnography 
· Narrative inquiry 
Teaching Learning Strategies
· Pre-reading –The teacher will share reading materials  and suggest students to read them in advance and come up with their understanding and reflection focusing on the following questions: how do ethnography, auto/ethnography, and narrative inquiry are important in social science researches? In what conditions do they fit best? What are the processes, strengths, and limitations of conducting such a research study?
· Students’ sharing followed by teacher’s presentation – Students will briefly share their understanding individually their prior understanding and the teachers will facilitate and summarize all the ideas.
· Group work – Students will work in a group of 4/5 colleagues and discuss their understanding and ideas and share in the class. And, finally, a common understanding will be prepared.

Week 9  
Contents 
· Phenomenology
· Case study
Teaching learning activities

· Pre-reading –The teacher will provide the reading and ask students to bring their understanding and reflection on the following issues: basic understanding for phenomenological and case study research with their key characteristics and the general process of conducting such researches. They will answer the question: In which conditions and requirements dothese designs fit into your work?
· Students’ reflection and teacher’s presentation – Students will briefly share their reflection on the above question. Then, the teacher will explain the characteristics, process and examples of phenomenology and case study design. understanding individually. 
· Exploring examples– Students will be divided into two groups. One will explore five examples of phenomenological research and another group will do same for the case study. Both groups share examples in the class. 

Week 10
Content 
· Grounded theory 
Teaching learning activities 
· Pre-reading –The teacher will share reading materialswith the following questions to consider: In what waysis grounded theory different than other design? In what conditions do they fit best? What are the limitations and processes of conducting such a research study?
· Teacher’s presentation followed by QA –The teacher will deliver a ppt presentation about the nature, characteristics, process and example of grounded theory, which will be followed by a QA session, in which students ask questions to the teacher and vice versa.  
Assignment IV
Select a research issue or problem from your discipline. Prepare a research proposal focusing more on your context, statement of problems, research questions, design and methodology for information collection and analysis. Also justify how your problem best fits into the particular design you have chosen.  
Key reading materials
· Yin, R. K. (2011). Qualitative research from start to finish. New York, NY: Guilford Press. 
· Maxwell, J.A. (2013). Qualitative research design: An interactive approach. London: Sage.
· Ritchie, J. & Lewis, J. (2003) (eds.) Qualitative research practice: A guide for social science students and researchers. London: Sage. 
· Strauss, A. L. & Corbin, J.M. (1998).  Basics of qualitative research: Techniques and procedures for developing grounded theory. Thousand Oaks, CA: Sage.

Module V: Qualitative Data Analysis and Writing (6 hours)


This module provides theoretical ideas and hands-on skills for analyzing various forms of qualitative information/data. In addition, this module aims to provide students with adequate knowledge and skills for ensuring quality in the research study.
Module Learning Outcomes:
The following learning outcomes among students are expected to be acquired after completing this module:
· Understand various approach of analyzing qualitative information/data and apply them to analyze and interpret qualitative  
· Use software for analysing qualitative data. 
· Explore the need for and ways of maintaining quality and trustworthiness in qualitative research study.
Content for the Study
· Approaches and procedures of qualitative data analysis
· Ensuring quality, trustworthiness, and rigor of the study: audit trail, thick description, triangulation, peer review, prolonged engagement in the field, reflexivity, avoiding bias
· Writing and reporting qualitative research
· Introduction to the computer-assisted data analysis: Nvivo or Atlas/Ti
Teaching Learning Activities
Week 11
Content: qualitative data/information analysis 
· Teacher presentation on four strategy of qualitative data/information analysis – Thematic network (Attiride-stirling), constant comparison method, generic inductive approach and thematic analysis (Braun and Clark). 
· Student Group work: students will be divided into four group and each group will be given one approach of qualitative data/information analysis for discussion and presentation. 

Week 12
Content: quality and validity in qualitative research, writing qualitative research  
· Pre-reading –The teacher will provide the article written by Creswell and Miller (2000) as a pre-session reading and students will read and come up with basic understanding of and reflection on ensuring validity or quality in their qualitative research work. 
· Teacher presentation on writing of qualitative research along with quality, rigor and trustworthiness 
· QA and reflection: Teacher will ask a few questions about the quality, rigor and trustworthiness and students will reflect on them 
· A separate training sessions for software-based analysis of qualitative information will be organized by the Graduate School

Assignment V:
You have already selected your research issue(s) in your third assignment with its appropriate research design. Now, collect information/data selecting your respondents. Then, transcribe, code and derive themes using a particular data analysis method (such as thematic network analysis) and write a full-length article in a publishable quality (4-5000 words)
Key reading materials
Attiride-stirling, J. (2001). Thematic networks: an analytic tool for qualitative research. Qualitative Research, 1(3): 385-405. 
Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3, 77-101. 
Thomas, D. (2006). A General Inductive Approach for Analyzing Qualitative Evaluation Data. American Journal of Evaluation, 27, 237-246. http://dx.doi.org/10.1177/1098214005283748
Boeije, H. (2002). A purposeful approach to the constant comparative method in the analysis of qualitative interviews, Quality & Quantity, 36, 391-409. DOI: 10.1023/A:1020909529486 
Creswell, J. W. & Miller, D.L. (2000). Determining validity in qualitative research, Theory into Practice, 39(3): 124-130. 

Module: VI Mixed Method Research (6 hours)


This module aims to helps students understand and applyvarious types of mixed-methoddesign in their research. This module enables students to justify the need for mixing two research designs (qualitative and quantitative).
Module Learning Outcomes
· Explore the need and rationale for using mixed-method research design.
· Develop understanding for choosing and conducting various mixed-method research. 
· Develop skills of conducting mixed-method research in the educational field. 
Content for the Study
· The rationale for using a mixed-method design
· Mixed method design
· Convergent parallel design
· Explanatory sequential design
· Exploratory sequential design
· Embedded design
· Steps of conducting a mixed-method research
· Use of mixed methods in educational research

Teaching Learning Activities
Week 13
Contents 
· The rationale for using a mixed-method design
· Mixed method design
· Convergent parallel design

· Pre-reading –The teacher will share reading materials and suggests students read them in advance and come up with their understanding and reflection focusing on the following questions:what are the rationales formixing qualitative and quantitative approach in social science research? What are the basic features and process of convergent parallel design? 
· Student Presentation – Students will share their understanding individually their prior understanding and the teachers will summarize the lessons through ppt presentation.
· Class discussion – The teacher will provide some topics for a mixed method study (e.g. students’ achievement in social studies and underlying factors) and encourage students to take part in the discussion based on the following questions: How do you undertake this study using a parallel mixed method design. How do you mix up qualitative and quantitative data in the analysis? What happens if this problem is studied by quantitative or qualitative design alone? 

Week 14
· Sequential mixed-method design
· Embedded mixed-method design
· Steps of conducting a mixed-method research
· Use of mixed methods in educational research
Teaching learning activities
· Pre-reading –The teacher will provide reading resources and suggests students read them in advance and come up with their understanding and reflection focusing on the following questions: How do you conductsequential and embedded mixed-method research design?  What is the general process of conducting embedded mixed method design? In what ways are embedded mixed methods research design used in educational research? In what ways does the embedded design different from other mixed-method designs?
· Presentation – Students will briefly share their understanding their prior understanding and the teachers will facilitate and summarize all the ideas. The teacher’s presentation will also focus on general steps of conducting mixed method design and examples of mixed method design used in educational research. 
· Group work – Students will work in a group of 4/5 colleagues and discuss the need, strategies for doing embedded research in the educational field, and share their understanding in the group. 

Assignment VI
Proposal for a mixed-method study: Choose an issue for a mixed method study, write a context and problem statements, review relevant literatures and prepare a detailed proposal with data collection and analysis plan. Justify how your issues can be best studied using the particular mixed method design you have chosen (4-5000 words)
Key Learning Materials
· Creswell, J. C. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research (4thed.). Boston, MA: Pearson (Chapter 16). 
· Leech, N.L. & Onwuegbuzie, A.J. (2009). A typology of mixed methods research designs. Qual Quant, 43: 265–275 https://doi.org/10.1007/s11135-007-9105-3.

Week 15: Revision week with QA
Week 16: Presentation of assignment 

Evaluation 
Internal – 60%
External – 40%

Internal Evaluation 
1. Regularity and class participation (6) – An appropriate score will be provided to the individual student according to the criteria set on some basis of the extent to which the students attend the class regularly and participate in the engaging learning activities.	
2. Workshop presentation (10) – Each student is required to give at least one presentation about some contents, issues, or group-work outcomes related to the content of this course and they are assessed on their presentation and communication skills, arguments, examples, and understanding.						
3. Written works (44): This assessment involves the written works relating to the students’ understanding of particular content or subject. These might involve critically evaluating a topic and arriving at their answers using various sources of evidence to support their conclusions. The course instructor will provide questions for the written works. The written assignments will be of two kinds: 

i) Two short term papers (2 x 12)					24
ii) Long term paper/essay/project work				20
	Total 									60 

Assignment 
	First assignment
(short term paper)
	Assignment I or II 
	12

	Second assignment 
(short term paper)
	Any one from Assignment III or IV 
	12

	Third assignment
(Long term paper)
	Assignment V or VI
	20

	
	
	


Marks and grades calculation
	 
	Class presentation, participation – to be scored by subject teacher
	Term paper – to be scored by subject teacher
	Total marks by teacher
	Minimum marks required to obtain grade

	
	Maximum marks
	Maximum marks
	Maximum marks
	A
	A-
	B+
	B
	B-
	C
	F

	1st and 2nd assignment
	3
	12
	15
	13.88
	12.38
	11.10
	9.83
	8.63
	7.5
	 

	3rd assignment
	4
	20
	24
	22.20
	19.80
	17.76
	15.72
	13.8
	12.0
	 



Note: In each assignment, 2 marks is allocated for student attendance. 				
External Evaluation
At the end of the semester, the written examination will be conducted by the Examination Division, Dean's Office. The types and number of questions to be included in the test are as follows: 
i) Short answer questions (4 x 5 points)					20
ii) Essay type question (2 x 10)						20
	Total									40

Suggested Readings
Creswell, J.C. (2007). Qualitative inquiry & research design: Choosing among five approaches (2nded.). Thousand Oaks, CA: Sage. 
Creswell, J. C. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research (4thed.). Boston, MA: Pearson. 
Denzin, N.K, & Lincoln, Y.S. (2013). The SAGE handbook of qualitative research (4thed.). London: Sage.
Flick, U. (2014) (eds.). The SAGE handbook of qualitative data analysis. Los Angeles, CA: Sage. 
Hesse-Biber, S, and Johnson, R.B. (2015). Oxford handbook of multi-method and mixed-method research inquiry. Oxford: Oxford University Press.
Leavy, P. (2014). The Oxford handbook of qualitative research. New York, NY: Oxford University Press.
Lodico, M.G., Spaulding, D.T. &Voegtle, K.H. (2010). Methods in educational research: From theory to practice (2nded.). San Francisco, CA: Jossey-Bass
Maxwell, J.A. (2013). Qualitative research design: An interactive approach. London: Sage.
Miles, M. B, Huberman, A.M, & Saldana, J. (2014). Qualitative data analysis: A methods sourcebooks (3rded.). Thousand Oaks, CA: Sage.
Ritchie, J. & Lewis, J. (2003) (eds.) Qualitative research practice: A guide for social science students and researchers. London: Sage. 
Strauss, A. L. & Corbin, J.M. (1998).  Basics of qualitative research: Techniques and procedures for developing grounded theory. Thousand Oaks, CA: Sage.
Tashakori, A. &Teddlie, C. (2010). Sage handbook of mixed methods in social and behavioral research. Thousand Oaks, CA: Sage.
Yin, R. K. (2011). Qualitative research from start to finish. New York, NY: Guilford Press. 

