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Tribhuvan University
Faculty of Education

Course Title: Philosophy and Theories of Education
Course No.: Ed. 711					Nature of Course:  Theory and Practice
Level: MPhil in Education				Credit hours: 3
Semester: First					Teaching Hours: 48
Course Introduction
This course envisages helping teacher educators/researchers to acquaint the different dimensions of education. The researcher/learners explore philosophical, pedagogical, socio-cultural and political dimensions of education. The course tries to make teacher educators/researchers aware on indigenous and non-indigenous philosophies thereby building nexus with the discourses in education. The course provides space for learners to be aware on the conventional and alternative visions of education. It deals with the shift of educational discourses towards critical and transformative dimensions. Further, the course envisages the contemporary issues of sustainability and post-anthropocentric education to reimagining and make students reflect with their existing interaction with the natural environment. Further, it stresses on sociological dimensions of education. It focuses on dealing with the post-structural and post-modern thoughts of education. Taking the notion of power at the center stage, it delineates how education can be employed as a means for transforming lives of many, if not all, for promoting social change. Finally, the course encourages teacher educators/researchers to explore research issues and agendas from philosophical and sociological perspectives.  
Course Objectives
The main aim of this course is to widen the horizon of the knowledge, skills, norms and values, ideas and competencies of teacher educators/researchers to critically assess and identify the Nepali educational processes, practices, dilemmas and issues related with certain theories, principles and philosophies of broad spectrum on educational landscape. The expected outcomes of the course are as follows:
· Make educators/researchers acquainted with the shifting philosophical ideas and practices of education and reflect the practices of education in Nepal; 
· Enable teacher educators/researchers to develop a vision educational ideas and practices from de/colonial school of thoughts; 
· Provide space for envisioning reformation and transformation of educational practices through critical reflective practices; 
· Make teacher educators/researchers able to create nexus between the Eastern and Western educational ideas and practices; 
· Envision the grounded research issues and explain the issues by Eastern and Western philosophical and theoretical perspectives.
Module I: Conventional Occidental Educational Perspectives (6 Hrs. = 2 Weeks)
This module develops a vision of teacher educators/researcherson how the authoritarian educational ideas and practices emerged from the Western world. It deals with the emergence and expansion of modern education guided by Western modern worldviews. The module offers a space for them to reflect on how are the educational practices in Nepali context dominated by burgeons’ visions. The module provides learners with opportunities to unpack their assumptions of knowledge, process of knowing, and other constituents in conceiving the views of education in light of their experiences. 
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. conceptualize major conventional philosophies of education with respect to curricular practices;
2. explain the genesis and expansion of Western modern worldviews in Nepal and elsewhere in the world through mass education or schooling;
3. demonstrate an ability to critically reflect on their own educational practices based on their experiences;
4. conceive the research agenda in modern education systems.
Content:Tension of conventionalWestern philosophies of education such as idealism vs realism; Renaissance episteme to development of Western modern worldviews; Modernity and Modernism and its spread in the world through mass education;and Impact in Nepali educational practices.
Learning Engagement
Week I: The teacher educators/researchers will be familiar with the course, assignments and other semester plan of action (class presentation). They will be oriented towards their academic roles and responsibilities, in broader sense, their learning engagement throughout the semester. They will prepare class presentation schedule on the provided themes. 
Week II: The teacher educators/researchers will be provided the reading materials/published papers or book chapters on systematic philosophies of education (idealism and realism) and allow them to discuss among the group members after jotting down the key ideas. Each group make presentation on philosophical ideas and practices of education. The session is followed by the discussion. The facilitators will share the ideas of genesis of Western modern worldviews leading to scientific modernism and expansion of the ideas in Nepal and elsewhere in the world. The teacher educators will reflect on the practices of education in Nepal based on their experiences.
Assignment I:Write a reflective note on a specific educational issue that you have experienced in schools or university. (minimum 1500 words)
Key Reading Materials
Sosyal, Y.N.,&Strang, D. (1989). Construction of the first mass education systems in nineteenth century Europe. Sociology of Education, 62, 277-288.
Kneller, G.F. (1971). Introduction to the philosophy of education (2nd.ed.). New York: Macmillan Publishing Company. Pp. 47 -56.
Ornstein, A. C. & Levine, D. U. (2008). Foundations of Education (10th ed.). USA: Houghton Mifflin Company. Pp.187 -185.
Ozmon, A. H. & Craver, S. M. (2003). Philosophical foundations of education (7th ed.). New Jersey: Merrill Prentice Hall. Pp337 -269.
Module II: Alternative Education Approaches/Perspectives (6 Hrs. = 2 Weeks)
This module provides space for teacher educators/researchers to conceive the shift of authoritarian educational practices towards more democratic notions and activities by examining the differences between conventional and progressive/constructivist educational perspectives. This module makes available a space for discussing a range of pedagogical possibilities arising from progressivist and constructivist perspectives. Such approaches put primacy on student-driven learning approaches and practices. 
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. explain the different forms of enabling pedagogical approaches arising from constructivism and progressivism; 
2. develop and apply their own pedagogical model that promotes creativity and imagination among the learners;
3. use these philosophical ideas to explain the research issues.
Content: Key concepts of progressivism and democratic education (collaborative, problem-based, activity-based, inquiry-driven, and experiential learning); The ideas of individual and social constructivism (constructing meaning, shared and cultural ways of learning); Role of progressive and constructivist ideas in contextualizing teaching learning activities.
Learning Engagement
Week III: The teacher educators/researchersmake presentations on the ideas and practices of progressive pedagogies and discuss in the classroom. They reflect on their practices of educating students in the schools. The facilitator shares the additional ideas of democracy and education. 
WeekIV: The teacher educators/researchers will be provided the reading materials/published papers or book chapters on which they make presentations in the class. The presentations are followed by the questions, comments, feedback and discussion among them. The facilitators facilitate the discussion and make presentations. The teacher educators will reflect on the practices of education in Nepal based on their experiences.
Assignment II:   Write a conceptual note on the theme that you have made presentation in the class. (minimum 1500 words)
Key Reading Materials
Pritchard, A. (2009). Ways of learning: Learning theories and learning styles in the classroom (2nd ed.). New York and London: Routledge.
Dewey, J. (2001). Democracy and education. The Pennsylvania State University. 
Module III: Critical Pedagogy and Transformative Learning (6 Hrs.= 2 Weeks)
Critical theory perspectives are a response to the failure of one-size-fits-all approach to curriculum development, pedagogical processes, and assessment. The starting point for a critical theory perspective is to put prominence on education as an activity situated in a particular socio-cultural context, thereby exploring ways in which educational system can harbor a host of exclusionary practices. This module offers a space for teacher educators to discuss the issues related to empowerment through educational systems and processes. The module draws from critical education to problematize the perpetual normalcy (i.e. the view that everything is going alright), thereby offering spaces for creating visions for inclusive and empowering educational system and processes.
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. justify the need to develop an agenda for empowerment (via inclusive, authentic, meaningful learning activities) in education in learners’ place; 
2. develop an ideal pedagogy that promote meaningful, authentic and inclusive learning;
3. apply the critical and transformative perspectives to analyze the educational research phenomena.
Content: Basic concept of critical thinking, key assumptions of critical theory, Core concepts of transformative learning; Jack Mezirow's theoretical perspective of transformative learning; and Freirerian orientation (banking education and critical reflective practice) of critical pedagogy.
Learning Engagement
Week V: The teacher educators/researchers will read the documents provided and share in the group. They critically reflect on their practices of teaching learning activities in their specific contexts. They are encouraged to realize the practices of education. The facilitator will share the key ideas of critical theory and critical pedagogy making students reflect on their practices. 
Week VI: The teacher educators/researchers will make class presentations on the ideas and practices of transformative learning. This will be followed by the discussion, feedback and comments. The facilitators will share ideas on transformative philosophies of education and the teacher educator will reflect on their own practices. 
Key Reading Materials
Thompson, M. J. (2017). Introduction: What is critical theory. In M. J. Thompson (Ed.), The Palgrave of handbook of critical theory (pp. 1-14).
Mezirow, J. (2000). Learning to think like an adult. In J. Mezirow (Ed.), Learning as transformation: Critical perspective on a theory in progress (pp. 3-33). San Francisco: Jossey-Bass.
Freire, P. (1993). Pedagogy of the oppressed. London: Penguin Books.
Freire, P. (1992). Pedagogy of hope: Reliving pedagogy of the oppressed. London & New York, Bloomsbury Publishing.
Module IV: Sustainability and Post-Anthropocentric Education (6 Hrs.= 2 Weeks)
This module explores a host of teaching/learning approaches that can be used not only inside the classroom but also think beyond the classroom. It deals with how the problems of ecology, global crisis etc. are included in the educational activities. Of particular focus, this module provides teacher educators with a space for discussing a range of pedagogical possibilities through the lenses of place-based and sustainability education and post-anthropocentrism. Students develop pedagogies that can engage their learners to solve real world problem ensued by climate crisis, global warming, loss of bicultural diversity, disasters and epidemics. Sustainability and post-anthropocentrism relate to the continuity of economic, social, institutional and environmental aspects of human society, as well as the non-human environment. Sustainability and post-anthropocentrism make students aware of the impact of human actions on others and on the planet and take responsibility for non-human environment.
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. justify the need to develop an agenda for education for sustainability and post-anthropocentrism at all levels of education;
2. develop a vision of pedagogy that promotes education for sustainability and post-anthropocentrism at all levels of education;
3. develop a vision of research agendas to be conducted in educational sphere.
Content: Education for sustainable development; Post/Humanism, anthropocentrism; and post-anthropocentrism; Reflection on education of Nepal in relation to sustainability and post-Anthropocentrism; In/justice created by knowledge discourses in education
Learning Engagement
Week VII: The teacher educators/researchers will engage on exploring ideas of sustainable development and education for sustainable development. They present, discuss and reflect on their own practices of education in relation to sustainability education. The facilitator shares the key ideas of education for sustainable development in the class and the students will raise questions and reflect on their experiences. 
WeekVIII: The teacher educators/researchers will engage in sharing ideas of post/anthropocentrism. The facilitator shares the ideas of post-humanism and post-anthropocentrism. The students reflect on how the existing education has been promoting Anthropocene. The students are asked to relate, reflect and share the ideas in line of post-anthropocentric education in Nepal. 
Assignment III:   Chose an issue in order to develop a research paper. For that, go to the field for collecting qualitative data. Prepare at least three small vignettes and analyze from any of the philosophical/theoretical perspective. (minimum 4000 words)
Key Reading Materials
Elliott, J. A. (2006). An introduction to sustainable development (3rd ed.). London and New York: Routledge.  
Roosa, S. A. (2008). Sustainable development handbook.  London: The Fairmont Press.
Rawls, J. (1971). A theory of justice.  US: Harvard University Press
Module V: Sociological Perspectives of Education (6 Hrs. = 2 Weeks)
This module looks at educational processes and practices from sociological perspectives. In so doing, the teacher educators become able to understand the tensions of education in context of Nepal from functionalist and conflict perspectives. They will be able todevelop understanding on how education has been playing prominent role on creating social stability through interconnected strata in society and conflict through categorization of society. In addition, it deals with the feminist ideas and practices of education. It enables the teacher educators to understand the opposing ideas of neo-colonialism, post-colonialism, and decolonial notions and practices in education. 
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. analyze the educational systems in Nepal from two opposing thoughts of structural functionalism and conflict perspectives;
2. discuss the notion of feminist views in relation to education in Nepal;
3. explain the notion and practices of education from neo-colonial, post-colonial and decolonial orientation in Nepal;
4. analyze the educational practices from sociological perspectives.
Content: Tension between functionalist ideas and conflict perspectives; Feminist perspectives; Debates on neo-colonialism, post-colonialism and decolonial perspectives. 
Learning Engagement
Week IX: The teacher educators/researchers are provided reading materials of structural functionalism and conflict perspectives in two different groups at a week before. Each student from each group will attend the class with some key ideas of these two perspectives. They will engage in debate program in the class. The facilitators share the ideas and facilitates the debate in the class and synthesize the ideas at the end of the class. 
Week X: Three groups of students will be formed and each of which will engage in reading colonialism, post-colonialism, and decolonial ideas. Each student from each group will attend the class with some key ideas of these perspectives. They will engage in debate program in the class. The facilitator shares the ideas and facilitates the debate in the class and synthesize the ideas at the end of the class. 
Key Reading Materials
Nwabuisi, E. M. (1986). Philosophical and sociological foundation of education. Nigeria: Institute of Education, University of Nigeria.pp.14 -23.
Ritzer, G. (2011). Sociological theory (8th ed.). New York: The McGraw-Hill Companies Inc.
Module VI: Post-structural and post-modern thoughts (6 Hrs. = 2 Weeks)
This module envisions to discuss about the post-structural and post-modern thoughts of education. The module helps to develop a vision of educational processes from power perspectives. The module provides space on reflecting on how the constitutive interest of people serve to shape the ideas and practices of education. In addition, the module facilitates to understand the human habitus plays role in the educational sphere. It allows teacher educators to understand the onto-epistemic plurality in educational contexts. 
Module Learning Outcomes
The teacher educators/researchers will be able to,
1. analyze the education systems in Nepal from power perspective;
2. critically reflect on how the systems and practices are shaped by invisible powers;
3. discuss on the roles of different actors’ position in shaping the educational processes and practices in the context of Nepal;
4. analyze the educational practices in Nepal from post-structural and post-modern thoughts.
Content: Knowledge and discourse as power (Foucault); Hebermas' theory of communicative action (technical, practical and emancipatory interest); Cultural capital, field and habitus (Bourdieu); post-modernism and pluralism in knowing; Hermeneutics
Learning Engagement
WeekXI: The teacher educators/researchers are provided reading materials a week before. They will engage in sharing ideas in the class (class presentation). The facilitator facilitates the discussion in the class and synthesize the ideas at the end of the class. The facilitators share the additional ideas.
WeekXII: Small groups of teacher educators/researchers will be formed and each of which will engage in reading papers and prepare slides for class presentation. They will engage in discussion in the class. The facilitator facilitates the discussion and synthesize the ideas at the end of the class. The facilitator shares the additional ideas.
Key Reading Materials
Pitsoe, V., &Letseka, M. (2013). Foucault’s discourse and power: Implications for instructionist classroom management. Open Journal of Philosophy, 3(1), 23-28.
Dussel, I. (2010). Foucault and education. In M. W. Apple, S. J. Ball, & L. A. Gandin (Eds.), The Routledge International Handbook of Sociology of Education (pp. 26-36). London and New York: Routledge Taylor and Francis Group.
Bourdieu, P. (1986). The forms of capital. In J. Richardson (Ed.), Handbook of theory and research for the sociology of education (pp. 241-58). Westport CT: Greenwood.
Terry, P. R. (1997). Habermas and education: Knowledge, communication, and discourse. Curriculum Studies, 5 (3), 269 - 279.
Thomson, P. (2008). Field. In M. Grenfell (Ed.), Pierre Bourdieu: Key concepts (pp. 67-81). New Delhi: Rawat Publications.
Module VII: Orientalist Perspectives of Education (9 Hrs. = 3 Weeks)
The module includes key oriental philosophical perspectives in order to develop teacher educators’/researchers’ competency for visualizing the educational processes from those perspectives. More specifically, it embraces orientalist ideas from Vedic perspectives including Upanishads. Further, it deals with Buddhism and Islamism (Quran) in relation to ontology, epistemology and axiology. The module envisages developing nexus between the East and West to conceive the ideas of education and practices. The students will be aware on exploring research agendas from the oriental perspectives. 
Module Learning Outcomes
The students/researchers will be able to,
1. conceptualize the educational perspectives of Vedic philosophies;
2. explain the educational ideas of Buddhism and Islamism (Quran); 
3. create nexus between oriental philosophies and occidental educational philosophies;
4. develop a vision of decolonizing education from oriental perspectives;
5. explore the research issues of education from the perspective of oriental perspectives;
Content: Educational perspectives of Vedic philosophies (ideas of Upanishad); Educational perspectives of the Buddhism; Basic educational perspective of Quran; Basic ideas of Confucianism 
Learning Engagement
WeekXIII: Three small groups of teacher educators/researchers are made responsible to explore the ideas from different sources on Upanishads. They will make presentations in the class. The presentations will be followed by the discussions on the ideas. In addition, the facilitator facilitates the discussions and presents his/her synthesized ideas.  The facilitator will present the additional ideas of Upanishads. 
WeekXIV: Three small groups of teacher educators/researchers engage in reading the materials on Buddhism for making presentation in the class. The presentations will be followed by the discussions on the ideas. In addition, the facilitator will share the additional ideas of Buddhism.
Week XV: Three small groups of teacher educators/researchers will collect the ideas of Islamism particularly focusing on ontology, epistemology and axiology. They share the ideas in the class and engage in discussion and synthesis of ideas. The sharing of ideas will be followed by the presentation of the facilitator on Islamism.
Key Reading Materials 
Altekar, A. S. (1944). Education in ancient India. Banaras, India: Benares Nand Kishore and Bros. Educational publishers. 
Gough, A. E. (1882). Philosophy of the Upanishads and ancient Indian Metaphysics. London, England: Trubner& co., Ludgate Hill.
Mookerji, R. K. (1947). Ancient Indian Education (Brahmanical and Buddhist). London. Macmillan and co. Limited.
Nasr, S. H. (2006). Islamic Philosophy from Origin to the Present. United State of America: State University of New York Press. Pp.31-47.
Ghimire, J. (2017). Educational perspectives in the Bhagavad Gita.  PhD dissertation. Nepal Sanskrit University, Nepal. Himawatkhanda Nepal Research Pvt. Ltd. 
Bidhya, M. (2018). HimaliDarshan. ShamiSahityaPratisthan.
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Module VIII: Indigenous approaches/Perspectives of Education (3 Hrs. = 1 Week)
The module includes key indigenous perspectives in order to develop students’ competency for visualizing the educational processes from those perspectives. More specifically, it embraces indigenous philosophies in relation to education. The module envisages to develop nexus between the East and West to conceive the ideas of education and practices. Thus, it visions to make teacher educators/researchers aware on how they could be able to adopt decolonial practices in education in Nepal. In this module, the researchers will explore the contextually grounded research issues after the discussion of indigenous ideas and practices. 
Module Learning Outcomes
The students/researchers will be able to,
1. integrate indigenous knowledge in their curricular practices;
2. develop a vision of decolonizing education;
3. describe the role of indigenous knowledge in education for building nexus with the Western ideas and practices;
4. explore the contextual educational research issues grounded in the indigenous worlds.
Content: Introduction of indigenous knowledge; vernacular knowledge; indigenous philosophies and education; healing practices; knowing through rites and rituals; knowing through traditional institutions; indigenous oral traditions and mythologies.
Learning Engagement
Week XVI: Individual students are assigned to collect indigenous cultural artifacts, imageries, pictures, recordings of mythologies, cultural practices from the communities and shared in the class. They discuss on the indigenous ideas and practices from the perspective of education. The facilitators moderate the discussion and synthesize the ideas. The teacher educators/researchers will present the ideas of indigenous knowledge in the class and which is followed by the discussion and reflection. The facilitator will share different forms of indigenous knowledge in Nepal and elsewhere in the world. The students reflect on their own practices and share ideas in the class. 
Key Reading Materials
Semali, S. M., & Kincheloe, J. L. (1999). Introduction: What is indigenous knowledge and why should we study it? In L. M. Semali & J. L. Kincheloe (Eds.), What is indigenous knowledge? Voices from the academy (pp. 3-58). New York: Falmer Press.
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Learning Approaches
Lecture cum workshop: The major instructional approach of this course is the combination of lecture and workshop. In this method, students are provided reading materials and reflective questions prior to the class and they are expected to read the materials and come up with ideas, queries and reflections related to the contents. In the class, the teacher first delivers the lesson mainly through lectures and power point presentations. The lecture and presentation provide introductions to essential theories, information and examples. The function of this delivery is to provide the students with the necessary tools and background for further independent study. The lecture session will be followed by the group-work and presentation by students. The group work provides the students with the opportunity to work collaboratively on a piece of work or content and often includes the presentation of collaborative findings. At the end of each session, the teacher summarizes the lessons and provides information for the next lesson. 
Independent study: Independent study by the students is encouraged to explore more on the course materials to their own interests and requirements as well as encourage them to develop your own learning styles. All students undertake an independent study on their choice of relevant issues and produce term papers as a part of the program requirements.
Guest lecture: The doctoral school sometimes invites speakers who are experts in a particular field of the study. The purpose of this arrangement is to enrich this course through the inclusion of relevant, specialized knowledge. A guest lecturer may be present during a class or at a special time outside class. The guest lecture will present their research works relating them to the particular contents of this course. 
Evaluation Schema	
Internal evaluation (60%)
Internal evaluation will be undertaken by the course teacher. S/he will evaluate the students' academic activities, learning outcomes and performance of the course work based on the following schemes: 
1. Regularity and class participation (10%) – An appropriate score will be provided to the individual student according to the criteria set on some bases of the extent to which the students attend the class regularly and participate in the engaged learning activities.	
		
2. Workshop presentation (10%) – Each student is required to give at least one presentation about some contents, issues, or group-work outcomes related to the content of this course and they are assessed on their presentation and communication skills, arguments, examples and understanding.						
3. Written works
This assessment involves the written works relating the students’ understanding of a particular content or subject. These might involve critically evaluating a topic and arriving at their own answers using various sources of evidence to support their conclusions. The course facilitator will provide the written works.
a. Reflective note on an educational issue (10%)
b. Paper review (10%)
c. Research article writing (20%)
Total internal marks = 60 %
External Evaluation (40%)
At the end of semester, written examination will be conducted by the Examination Division, Dean's Office. The types and number of questions to be included in the test are as follows: 
i) Short answer questions (4 x 5 points)					20
ii) Essay type question (2 x 10)						20
	Total									40

Other Recommended Reading Materials 
Baert, P., Weinberg, D., and Mottier, V. (2011). Social constructionism, postmodernism and deconstructionism. In I.C. Jarvie and Zamora-Bonilla (Eds.). Sage Handbook of philosophy of social sciences. London: Sage Publication. 
Billington, R. (2010) Understanding eastern philosophy. London: Routledge. 
Blake, N., Smeyers, P., Smith, R., and Standish, P. (2003). Blackwell guide to the philosophy of education. Blackwell Publishing Ltd.  
Chai, S. (2011).  Theory of culture, cognition and action. In I.C. Jarvie and Zamora-Bonilla (Eds.). Sage Handbook of philosophy of social sciences. London: Sage Publication. 
Cole, M. (2006). Marxism and educational theory. Routledge.  
Delaney, T. (2005) Contemporary social theory: Investigation and application. New Delhi: Pearson. 
Haynes, J, Gale, K, and Parker, M. (2015). Philosophy and education: An introduction to key questions and themes. New York: Routledge. 
Kellner, D.M. (1989). Critical theory, Marxism and modernity. Polity Press. 
Kukla, A. (2000). Social constructionism and the philosophy of science. London: Routledge
Murphy, M. (2013). Social theory and education research: Understanding, Foucault, Habermas, Bourdieu and Derrida. New York: Routledge.

