 
Graduate School of Education
Faculty of Education
Tribhuvan University
M. Phil. II Semester – English Education
Course Title: Multilingualism and Diversity in Language Education   
Course No: Eng. Ed. 722
Level: M.Phil.									Credit hours: 3
Semester: Second 								Teaching hours: 48
1. Course Description
This course provides the course participants with critical insights into understanding theories, policies and pedagogies of multilingualism in language education. As multilingualism has become an integral aspect of our communities, language teachers are subsequently faced with challenges in addressing the multiple learning needs of students from diverse linguistic and cultural backgrounds. Drawing on recent studies from second language studies, applied linguistics, literacy studies and English language teaching, this course engages course participants in exploring and understanding both global and local perspectives of multilingualism and diversity in language education. While focusing on multilingual approaches to language education, this course further engages the course participants in exploring ways in which to capitalize on diverse linguistic, cultural and literacy skills through classroom pedagogical practices. The course further provides course participants with opportunities to research and critically analyze sociopolitical issues such as identity, language ideology, language rights, social justice and advocacy/activism and pedagogical issues such as epistemic access, multilingual awareness and translanguaging pedagogies associated with multilingualism and diversity in language education. The course participants will read interdisciplinary issues on multilingualism and diversity in education and carry out research on specific aspects—sociocultural, political and educational/pedagogical—of multilingualism and diversity. 
2. Objectives of the Course
On the completion of this course, the course participants will be able to: 
· Assess critically various theories and approaches of multilingualism and multilingual education.
· Explicate sociopolitical and pedagogical dimensions of multilingualism in education. 
· Analyze language policies from a multilingual perspective.
· Explain and critique various language ideologies and discourses that shape language pedagogies and practices. 
· Develop knowledge and skills to design and implement multilingual pedagogies in the classroom.
· Carry out a small-scale project on multiple aspects of multilingualism and its use in language education. 

3. Course Contents
Unit I: Diversity and Multilingualism in Language Education (9 hours)
1.1 Global and local linguistic diversity 
1.2 From diversity to superdiversity: Understanding complexities of linguistic diversity
1.3 Linguistic diversity in education 
1.4 Transnationalism, multilingualism, and identity
Unit II: Multilingual Turn in Language Education (12 hours)
2.1 Disciplinary divide and knowledge construction 
2.2 Multilingual competence and language education
2.3 Rethinking monolingual instructional strategies in multilingual classrooms  
2.4 Moving beyond ‘lingualism’ 
2.5 A holistic approach to multilingual education
2.6 Language ideologies and multilingualism in education

Unit III:  Approaches and Models in Language Pedagogy (12 hours)
3.1 Language awareness approach: Global perspectives 
3.2 Cognitive investment and identity text
3.3 Translanguaging and translanguaging pedagogies 
3.1.1 Concept and development of translanguaging 
3.1.2 Translanguaging for teaching and learning 
3.4 Multilingual awareness and teacher development 
3.5 Culturally responsive pedagogies in multilingual classroom 

Unit IV: Multilingualism and Language Education Policies (9 hours)
4.1 Language policy: Approaches and perspectives 
4.2 Multilingual language policy and continual of literacy 
4.3 Agency in language education policy 
· Teachers as policy-makers
· Youth as policy-makers 
4.4 Language policy in Nepal 
· History, politics and power
· Multilingual education policies and practices 

Unit IV: Researching Multilingualism in Language Education (8 hours)
5.1 Linguistic landscape and multilingualism 
5.2 Ethnographic monitoring 
5.3 Nexus analysis 
5.4 Critical ethnography 
5.5 Narrative analysis 


4. Instructional Approach
4.1 Seminar and lecture: This course follows seminar as a major instructional approach. For this class, the course participants lead classes and engage in discussions on various topics covered in the course. The course participants are assigned to lead classes on specific topics as mentioned in the assigned readings. They develop lessons, explore relevant/readings for classes and develop activities for class discussions. The seminar will be complemented by lectures from the course instructor. Yet, the lecture-based classes included class discussions as major components of the course. 

4.2 Independent study/research: The course participants will conduct a small-scale research study on various aspects of multilingualism and their implications in language education. These aspects may include identity, language ideology, language pedagogy, power relation and social justice. The course participants can focus on various domains of multilingualism such as the mass media, public space, family, school, social media and music. For this activity, the course participants will submit a brief proposal outlining the background, issues/problems, research questions and method of the study. 

4.3 Guest lecture: The graduate school sometimes invites speakers who are experts in a particular field of qualitative research. The purpose of this arrangement is to enrich this course through the inclusion of relevant, specialized knowledge. A guest lecturer may be present during a class or at a special time outside class. The guest lectures will present their research works relating them to the particular contents of this course. 

5. Evaluation Schema	
5.1 Internal evaluation:  60%
Internal evaluation will be undertaken by the course instructor. S/he will evaluate the students' academic activities, learning outcomes and performance on the course work in terms of following criteria:
1. Regularity and class participation (6) – An appropriate score will be provided to the course participants according to the criteria set on some bases of the extent to which the students attend the class regularly and participate in the engaged learning activities. 	
		
2. Seminar presentation (10) – Each course participant is required to lead at least one class. For this s/he should prepare presentations of the assigned articles. Such presentations should focus the contents from the readings, issues, or classroom activities. The course participants are assessed on their presentation and communication skills, arguments, examples and understanding.	
				
3. Written works (44): This assessment involves students’ report writing on their independent research. This assignment may also include students’ written work which shows their critical ability to discussion a particular issue from the class readings and discussions. The written assignments will be of two kinds

i) Two short term papers (2 x 12)					24
ii) Long term paper/essay/project work				20
	Total 								60		
5.2 External Evaluation:  40%
At the end of semester, a written examination will be conducted by the Examination Division, Dean's Office. The types and number of questions to be included in the test are as follows:  
i) Short answer questions (4 x 5 points)					20
ii) Essay type question (2 x 10)						20
	Total									40
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